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lectual ability. We must select students 
with personality, with well chosen life pur- 
poses, with those solid qualities of charac- 
ter that will not permit them to be turned 
aside by the superficialities of life, those 
who are willing to sacrifice something 
themselves that other people may live better 
lives. 
And finally, this college will endeavor at 
all cost to nourish and strengthen certain 
spiritual values of the traditional life of 
this institution. We shall endeavor to keep 
alive that spirit of democracy that recog- 
nizes no class distinctions on this campus 
except the badge of individual worth. We 
shall endeavor to keep work, the serious 
business of being educated, as the primary 
consideration of the students here. We 
shall endeavor to maintain that spirit of 
friendliness and helpfulness that has al- 
ways characterized the social life of the 
college. We trust that, in the future, the 
word "authority" shall not lose caste here 
but that we may ever recognize that creat- 
ive thinking and creative work do not 
imply individualism in social living, that 
we may keep in mind that the greatest 
creative benefactors of our race have been 
the first to recognize and obey constituted 
authority. We trust that here truth shall 
always be honored and that truth divinely 
revealed shall not be afraid of truth human- 
ly discovered. And it is our final wish that 
neither the newly discovered freedom of 
women nor yet their entry into the profes- 
sional avenues of men, may destroy in our 
students the finer grades of southern wom- 
anhood, but that they may survive to bless 
and beautify, to lead ever onward and up- 
ward to a more abundant life the youth of 
Virginia and our nation. 
Samuel P. Duke 
GREEK AND BASEBALL 
Teacher: "Who was Homer?" 
Stude: "He was the follow who made 
'Babe' Ruth famous."—-CTwcc^o Tribune. 
THEORIES OF TEACHER 
TRAINING 
LOOKING back over the history and 
development of teacher training in 
the United States, we find that four 
more or less distinct theories of teacher 
training have been promulgated and ad- 
vanced. These theories are: 
First, that efficiency in subject matter is 
of primary importance; that knowledge of 
the subject is all that is necessary; and that 
method or practice is of secondary import- 
ance. 
Second, that efficiency in method or prac- 
tice is of primary importance with subject 
matter in the secondary place. 
Third, that efficiency depends upon the 
selection of subject matter which is to be 
presented in relation to the jobs to be done, 
or professionalized subject matter. 
Fourth, that efficiency depends upon sub- 
ject matter and efficiency in skill being mas- 
tered concurrently. 
Each of these theories has had its period 
of inception, growth, supremacy, and de- 
cline. It must be kept in mind, however, 
that there are advocates of each of the the- 
ories working even today. It is true, on the 
other hand, that the greater majority of 
teacher-training institutions today sponsor 
the fourth theory in spite of the almost in- 
surmountable administrative difficulties. It 
is quite obvious upon analysis of the fourth 
theory that in order to have a teacher be- 
come a master of subject matter and an ex- 
pert in the skills of teaching, the institution 
furnishing these teachers with this prepara- 
tion must maintain a curriculum that fur- 
nishes the opportunity of securing subject 
matter and content and at the same time a 
so-called practice school in which the skills 
of the teaching job may be mastered. It is 
further noted that in this theory these 
things must be done concurrently. Herein 
Address delivered before the graduates of the 
State Teachers College at Harrisonburg on June 
IS, 1931. 
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lie the almost insurmountable administra- 
tive difficulties. 
The first theory—that of subject matter 
being of prime importance—is, of course, 
an outgrowth of the old school of thought, 
knowledge for knowledge's sake. It is fur- 
thermore the result of the old conception of 
culture which the American people have in- 
herited. "Historically our institutions of 
higher learning began as imitations of the 
universities of Europe." It should be re- 
membered that Rev. James Robertson and 
his group who preached the Mayflower Ex- 
pedition to Plymouth Rock did so within 
one hundred yards of the University of 
Leyden in Holland, which is one of the old- 
est cultural universities of Europe. Simi- 
larly, the leaders of Jamestown came prac- 
tically from the hallowed halls of Oxford 
and Cambridge. It is no wonder that with 
this background the colleges which have 
come into prominence in America hold fast 
to the task of recapitulating the literature, 
history, and art of the past for the present. 
In addition to this background, the ideal 
in European education has been for cen- 
turies the education of the elite. Higher 
learning, particularly that of an academic 
sort, has always been intended for the leis- 
ure class. Culture for its own sake and 
culture for a limited number of well-to-do 
persons who had leisure to enjoy it, but not 
culture for use was the conception which 
our forefathers brought with them, and 
with which they established the first univer- 
sities in this country. 
Could anyone expect anything but that 
this tradition would continue for hundreds 
of years in America, and with it the belief 
that subject matter instruction had no con- 
nection particularly with professional edu- 
cation? To look at it from another stand- 
point, it is but natural to expect that with 
such a background and with such an ideal 
the rich inheritance of the past was to be 
enjoyed or to be used by only a small por- 
tion of society, generally the ministers and 
the gentlemen of leisure. 
No one would deny that there is great 
value for youth to realize that the subject 
matter that he is pursuing is of a scholarly 
and spiritual sort and eminently worth 
while for its own sake. There is no real 
objection to faith in scholarship for scholar- 
ship's sake, but this should not be the limit- 
ing conception of learning. Certainly as- 
tronomy is no less a cultural subject than 
astrology, because it is more useful than 
the latter. Certainly any subject in the cur- 
riculum has its cultural values, even though 
many of us have not yet been able to ap- 
preciate them. There is art and culture in 
the making of a plow beam, but not all of 
us can fully appreciate these values in such 
an object. This holier-than-thou attitude 
which has come to us directly from our 
European background, this education of the 
elite, this provision of higher learning for 
the sake of the elite, and not for the sake of 
the masses, which has dominated the 
thought of most of our leaders in the past 
has not faded from our consciousness at 
the present time. It is still felt on the part 
of a great many of our liberal arts gradu- 
ates that they are far superior to the gradu- 
ates of an institution that is other than a 
liberal arts institution. 
It should be recognized, if this earlier 
tradition or this as a theory should be 
followed in detail, that training for teach- 
ing would be limited to a smaller number 
of persons. Had this theory been fol- 
lowed in toto, it would have created a peas- 
ant class in this country which it has al- 
ready done in Europe. Naturally when 
those who were interested in the develop- 
ment of teachers faced this situation and, in 
addition, faced the fact that knowing sub- 
ject matter did not always guarantee ability 
to impart it, then a choice had to be made 
between continuing the first theory or de- 
veloping another; to remain with the first 
theory was to choose a peasant class of 
people for America, and to develop a new 
theory would be choosing progress. Every 
one within the hearing of my voice recog- 
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nizes that the American people chose the 
path of progress. Our public school system 
is the result of their choice. Personal ad- 
vancement has been of as great importance 
to the American as human wisdom has been 
to the European. 
Following this choice on the part of the 
American people to swing away from the 
mastery of subject matter to gaining effici- 
ency in the skills of teaching, we naturally 
recognize that the pendulum has, as is al- 
ways the case, swung far and wide to the 
other extreme. It has been only a few 
years ago when the accusation was being 
made on every hand that all that a teacher 
had to do in order to receive a certificate, 
was to take so many courses in methods. 
The performance of this second theory held 
sway sufficiently long to make most of the 
leaders in the cause of education to recog- 
nize its weakness. Students began to think 
that, if they were to become masters of sub- 
ject matter, they must attend some sort of 
institution that furnished this type of train- 
ing, but, if they wished to pursue a profes- 
sion, such as teaching, then they must at- 
tend another institution in which a mini- 
mum of subject matter should be taught, 
but a maximum of method and practice. 
Immediately the trouble for this country 
with reference to teacher training began in 
an increased sort of way. The trouble grew 
out of the European notion that that which 
is useful is not cultural, and that one kind 
of institution should exist for cultural edu- 
cation and another type for professional 
education. In the earlier days one would 
have been surprised to find a doctor of phil- 
osophy teaching English or history in an 
agricultural and mechanical college or even 
in a normal school. It simply was not done. 
Such a person would have felt that he was 
losing caste. A gentleman's son would not 
have gone to such a school, because pre- 
sumably culture was not to be found there 
for his personal adornment. 
Time will not permit me to deal longer 
with the conflict between the two theories 
of subject matter on the one hand and 
methods on the other. It must be said, how- 
ever, that while the liberal arts colleges in 
the earlier days must be credited with the 
origin and establishment of culture in the 
United States, it is a great pity that they 
gave us only a one-sided view and that they 
transmitted only a limited quantity. True 
it is that these institutions made a great 
contribution and are still making a great 
contribution. Happy, on the other hand, is 
the thought that in recent years these very 
institutions have added unto themselves a 
department of education which is a definite 
recognition of the fact that that which they 
have been giving in the past is not sufficient 
for the teacher at least, and that, in addi- 
tion to the culture and the knowledge 
gained in the liberal arts college, those who 
are going to teach at least must have an op- 
portunity for gaining certain proficiency in 
the art of teaching. 
The very introduction, however, of these 
departments of education in the liberal arts 
colleges has brought about such a change in 
these institutions that today they can hardly 
be distinguished from certain of our teach- 
er-training institutions. Looking at the pic- 
ture from the other hand, our teachers col- 
leges in attempting to blend these two the- 
ories have so modified their own curricula 
that they, in turn, are vastly different today 
from what they were in the beginning. 
In more recent years the third theory, 
that of selecting subject matter and present- 
ing it in terms of the jobs to be done, has 
been promulgated and advanced. Probably 
the chief proponents of this theory have 
been Dr. Bagby and Dr. Evenden, of 
Teachers College, Columbia University. 
Time will not permit me to dip into this 
theory at any length, but suffice it to say 
that this theory is but the natural outgrowth 
of the attempt on the part of Drs. Bagby 
and Evenden to point out the importance of 
relating that knowledge which we are to 
gain to the time and place and situation in 
which we will likely use it. By so doing 
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motivation and vitalization are more fully 
realized. The very core of professionalized 
subject matter is that subject matter can be 
learned more readily when it is made to ac- 
tually live in a situation. 
It seems that this is not an entirely new 
idea. Even classical literature seems to 
suggest the ideal of professionalized subject 
matter. For example, "The utilitarian 
Georgics of Vergil, one of the finest bits 
of literature of all languages, was de- 
manded by Augustine after the Thirty 
Years War, solely because Italy was in des- 
perate need of the reconstruction of her 
agricultural activities after such a catas- 
trophe. The Georgics of Vergil are four 
agricultural bulletins, written for the Italian 
farmers, and might well be copied today by 
many agricultural colleges of America." 
Accordingly, professionalized subject mat- 
ter has its ancestry far back in the classic 
ages. In such stormy periods men used the 
most popular vehicle of thought by which to 
accomplish their utilitarian objectives. 
The last theory, namely, that efficiency 
depends upon subject matter and profici- 
ency on skills being mastered concurrently 
is so well known to the modern teachers 
college student that an explanation of it 
seems unwarranted. It should be said, how- 
ever, that this theory is more or less an at- 
tempt on the part of those responsible for 
the training of teachers to harmonize the 
first two theories. It appears to the speaker 
that gaining knowledge and becoming pro- 
ficient in the impartation of knowledge is 
but an attempt to do in the teachers college 
that which the old liberal arts college and 
the old normal school attempted to do sep- 
arately. It seems furthermore to be but an 
outgrowth of the evolutionary steps which 
have been taken in teacher training. It is 
but the answer to the development in the 
liberal arts college with its department of 
education, on the one hand, and the state 
teachers college, with its increased emphasis 
on subject matter content, on the other 
hand. 
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In attempting to harmonize these points 
of view, however, the problem of practice 
teaching is one of the most difficult ones 
which has presented itself in recent years 
to the entire teaching profession. It be- 
comes almost impossible to train a teacher 
particularly in the mastery of the arts and 
skills of teaching in a more or less artificial 
situation. At the very best, a practice 
school on the campus of any institution or 
even in the vicinity of any institution is 
artificial for the cadet teacher. In the hum- 
ble judgment of the speaker no teacher can 
actually be thoroughly prepared for the 
tasks which are to be faced until those tasks 
are faced in an actual situation. 
Out of the foregoing conceptions and 
practices have grown most of our evils with 
regard to the separation of matter and 
method in professional education. It is, for 
instance, at once the tragedy and the pathos 
of all professional education in the United 
States that the recipients are not inspired 
enough, and often are not permitted, to en- 
joy it as culture. This applies as much to 
law or medicine as it does to teaching. We 
have been so concerned with the discipline 
and the utility of the present that we have 
not permitted ourselves to quietly enjoy the 
scholarship of the past. Undoubtedly we 
could have learned something from our 
European ancestors in this regard. The 
beauties of art and literature, the lessons of 
history, and the admonitions of learning of 
other days are lost upon us when we are in 
a professional school. The objective is too 
intense, too bright, too compelling, for us to 
feast gracefully and quietly upon the rich 
discoveries of science or the royal entertain- 
ment of books. 
Isn't it unpardonable that in the profes- 
sion of teaching the teacher must struggle 
so vigorously and constantly to learn so 
many things in the ever-expanding curricu- 
lum that he may not be permitted to enjoy 
anything which he learns? Yet I can im- 
agine no greater cultural enjoyment than 
that which would come to a teacher in a 
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teachers college who has thoroughly mas- 
tered a subject and the art of teaching it so 
that the joy of achievement comes to him 
whenever he observes his own students 
learning more rapidly and teaching more 
effectively the things which he was able to 
teach them better because of his own schol- 
arship both in subject matter and in the art 
of organizing it and adapting it for teaching 
purposes. 
Sidney B. Hall 
GREETINGS FROM THE 
COMMONWEALTH 
OF VIRGINIA 
I CAME here to tell you what a joy it 
is to be the Governor, to be invited on 
an occasion like this, especially since 
that invitation is coupled with another in- 
vitation not to make a speech. 
My part in this program is brief and 
simple. I came not to bring any finely 
woven phrases, but to tell you of the great 
joy which is in my heart as I think of your 
achievements. I see from the program that 
I am to extend greetings from the Com- 
monwealth of Virginia. I see that imme- 
diately after I take ray seat 'Greetings from 
the Shenandoah Valley' are to be extended 
by Hon. Harry Flood Byrd. Up to this 
time I had thought that the Shenandoah 
Valley was a part of the Commonwealth of 
Virginia. This is just the beginning of the 
end, because when the other parts of this 
state find that you have crowned him, they 
will crown him too. 
I am very proud of the fact that Gov. 
Trinkle, with great personal sacrifice, ac- 
cepted the appointment to the State Board 
of Education, of which he is now the chair- 
man. I could not have been offended if he 
had declined, because I am beginning to 
realize that after a man has had four years 
in the executive mansion he needs time to 
mend his shattered fortunes. 
I am glad Gov. Byrd accepted my ap- 
pointment as Chairman of the Drought Re- 
lief Committee. As I drove through the 
Valley this morning and saw how wonder- 
fully we had recovered from the drought, 
I patted myself on the shoulder and said T 
selected the right man.' 
May I join with Gov. Trinkle in paying 
tribute to our fellowstatesman, George B. 
Keezell. You know of his service in 
founding this institution, but I wonder if 
you know of the service he has rendered the 
whole state of Virginia. On yesterday at 
the capitol, the historian told us that the 
Father of our Country was six feet two 
inches tall. The father of this institution is 
seven feet two inches tall. 
On behalf of the commonwealth, I want 
to acknowledge here the service rendered 
Virginia by the first president of this insti- 
tution, Dr. Burruss, and I want to acknow- 
ledge the service rendered by Dr. Duke, 
who presides over your destinies today. 
These men are true servants of the people. 
I want to acknowledge with pride the 
pleasure our state takes in this wonderful 
institution. I want to acknowledge what 
you have done for the Mother Common- 
wealth in sending out into every part of the 
state teachers who have trained and are 
training our children. 
I want to congratulate you on this mag- 
nificent structure which you dedicate today. 
I want to congratulate you on having nam- 
ed this beautiful building for the greatest 
statesman of his generation. 
As I think of the wonderful work you 
have done on these beautiful buildings and 
think of the great field of usefulness before 
you, I am constrained to use the words 
which I heard from the pulpit last Sunday 
—"This is the day which the Lord hath 
made; let us be glad and rejoice with Him." 
John Garland Pollard. 
As you grow ready for it, somewhere or 
other you will find what is needful for you 
in a book.-—George MacDonald. 
